
 

Teacher(s) Nicole Delaney Subject group 
and discipline 

Language and Literature 

Unit title Mysterious Minds MYP YEAR  3 Unit duration 
(hrs) 

 9 weeks 

Inquiry: Establishing the purpose of the unit 

Key concept Related concept(s) Global context and Explorations 

Relationships  Setting, Genre, Purpose Personal and Cultural Expression 
 

Statement of inquiry 

Relationships and perspective assist in defining a viewpoint. 

Inquiry questions 

Factual—  

A.  How does an author write using different points of view?  

Conceptual— 
A. How can author’s point of view shift the reader’s perspective?  
B. How did historical events help shape events and characters in this novel and/or story? 
C. How can text evidence be used to support a point of view and used to prove or disprove a claim?  

Debatable— 
A. Is it possible for a text evidence to be unbiased?  
B. Who is mysterious in the novel or story? What makes him or her mysterious? 
C. Does society’s view skew results based on bias? 
D. Do your relationships affect your viewpoints and actions? 

  



 

 

 

 

Objectives 

 

 

 

 

Summative assessment 

Criterion B- Organizing: 
i. employ organizational structures 
that serve the context and intention  
ii. organize opinions and ideas in a 
coherent and logical manner  
iii. use referencing and formatting 
tools to create a presentation style 
suitable to the context and 
intention.  
 
  
  
  
  
  
  
  
  
  
  

Outline of summative assessment task(s) 
including assessment criteria: 
  
Goal:  Your task is to prove or disprove the 
innocence or guilt of the main characters in the 
books through written and spoken arguments 
using evidence from research and analysis of the 
novels themselves. 
 
Role: You are a lawyer- you will conduct 
research, analyze text, and prepare to role-play 
in preparation for a mock trial.  
 
Audience: your target audience for the written 
argument and the trial the teacher (the judge) 
and the jury (other classmates). You have been 
asked to draw from the novel and other outside 
reading on topics relevant to the idea of crimes 
and the law to construct your arguments. 
 
Situation: The main character in the book is on 
trial for crimes committed in relation to the conflict 
in the books- your challenge is to either prove 
them innocent or guilty depending on your role 
and research.  

Relationship between summative assessment 
task(s) and statement of inquiry: 
  
Through written expression, students will 
determine how the author’s point of view directs 
differing opinions leading to determining guilt or 
innocence, and even mental instability.  Utilizing 
the text evidence as bias, as well as, 
pre-conceived bias, students will express their 
claims and beliefs in relation to the main character 
and outside influences. 
 
 
Students will take on a specific role to formulate 
testimony to find the defendant (main character) 
guilty or not guilty.  Self-expression, point of view, 
and the overall concept of society’s label of 
fairness will be challenged through this task. 
 
 
 
 
 
 
 



 
Product: you will produce:  1. - Students will 
construct a well organized five paragraph 
argumentative essay choosing a defense or guilt 
of a character and supporting with text evidence. 
Prompt: Given the text, determine the 
innocence or guilt of the main character. 
Choose evidence to support your claim and 
defend your stance.  Summarize and analyze 
how the differences are conveyed through 
particular details.  
2. A well constructed mock trial complete with 
visual aids and written arguments and defenses.  
 
 Standards and Criteria: Your performance needs 
to be well researched and thought out. You will 
be graded based on two rubrics- one for written 
expression and one for the speaking portion of 
the trial.  
Success will be based on how well argued and 
explained the evidence used. 
  
For all standards covered- Please see CONTENT 
section of planner. 
 
 
 

 

 

Approaches to learning (ATL) 



Give and receive meaningful feedback on five paragraph essays. 
Use appropriate forms of writing for different purposes and audiences. 
Read critically for learning 
Reading, writing, and using language to gather and communicate information 
Write for different purposes 
Listen actively to other perspectives and ideas 
Develop new skills, techniques and strategies for effective learning 
Gather and organize relevant information and evidence 
Develop contrary or opposing arguments 
Practice flexible thinking-arguing both sides of an argument 
Make connections between subject groups and disciplines 

    

Action: Teaching and learning through inquiry 

Content Learning process 

R.1. Read closely to determine what the text 
says explicitly and to make logical inferences 
from it; cite specific textual evidence when 
writing or speaking to support conclusions 
drawn from the text. 
  
R.3. Analyze how and why individuals, events, 
and ideas develop and interact over the course 
of a text. 
  
R.6. Assess how point of view or purpose 
shapes the content and style of a text. 
  
R.7. Integrate and evaluate content presented 
in diverse formats and media, including 
visually and quantitatively, as well as in words. 
  

Learning experiences and teaching strategies 
  
Students need to have a basic understanding of the justice system in America, France 
and Brittain.  Discuss the actions of the main characters.  Make a character motivation 
graphic organizer. Pretend you are the prosecutor trying to convince the jury that the 
main character is guilty of malice in his /her actions.  Take on the role of a defense team 
trying to convince the jury that the main character is innocent.  Watch a video of a mock 
trial to see how it should be conducted.  Analyze facial expression and actions through 
viewing different media representations of the story.  

Formative assessment 
annotation of text 
oral discussion answers 
written answers  
exit response 



R.8. Delineate and evaluate the argument and 
specific claims in a text, including the validity of 
the reasoning as well as the relevance and 
sufficiency of the evidence. 
  
R.9. Analyze how two or more texts address 
similar themes or topics in order to build 
knowledge or to compare the approaches the 
authors take. 
  
R.10. Read and comprehend complex literary 
and informational texts independently and 
proficiently. 
  
RL 1. Cite several pieces of textual evidence to 
support analysis of what the text says explicitly 
as well as inferences drawn from the text. 
  
RL3. Analyze how particular elements of a 
story or drama interact (e.g., how setting 
shapes the characters or plot). 
  
RL.6. Analyze how an author develops and 
contrasts the points of view of different 
characters or narrators in a text. 
  
RL.9.. Analyze how an author develops and 
contrasts the points of view of different 
characters or narrators in a text.  
W.1. Write arguments to support claims with 
clear reasons and relevant evidence.  
a. Introduce claim(s), acknowledge alternate or 
opposing claims, and organize the reasons 
and evidence logically.  
b. Support claim(s) with logical reasoning and 
relevant evidence, using accurate, credible 

study questions 
class discussions 
  

Differentiation 
Students were given specific roles based on interest and ability 
Students were given content specific defined vocabulary based on need and 
understanding. 
Students were able to work in a group setting for peer support of concepts. 
Students given additional reading material as needed.  
  
  
  
  



sources and demonstrating an understanding 
of the topic or text.  
c. Use words, phrases, and clauses to create 
cohesion and clarify the relationships among 
claim(s), reasons, and evidence.  
d. Establish and maintain a formal style.  
e. Provide a concluding statement or section 
that follows from and supports the argument 
presented. 
W.2. Write informative/explanatory texts to 
examine a topic and convey ideas, concepts, 
and information through the selection, 
organization, and analysis of relevant content. 
a. Introduce a topic clearly, 
previewing what is to follow; organize ideas, 
concepts, and information, using strategies 
such as definition, classification, 
comparison/contrast, and cause/effect; include 
formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to 
aiding comprehension.  
b. Develop the topic with relevant facts, 
definitions, concrete details, quotations, or 
other information and examples.  
c. Use appropriate transitions to create 
cohesion and clarify the relationships among 
ideas and concepts. 
 d. Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section 
that follows from the information or explanation 
presented. 

Resources 



Short Story Focus: 
“The Tell-Tale Heart” short story by Edgar Alan Poe 
“The Secret Life of Walter Mitty” short story by James Thurber 
 
Informational and Paired Text: 
5 Days with Edgar Alan Poe 
The Complexity of Fear, Psychology Today 
Stress for Success, Science News for Students 
“The Cask of Amontidallo” Edgar Alan Poe 
“Walter Mitty Syndrome” Analysis Texts 
 
Technology: 
Animoto Book Project 
Chrome Book Research 

Reflection: Considering the planning, process and impact of the inquiry 

Prior to teaching the unit During teaching After teaching the unit 

In this unit my students are 
transferring relational qualities 
of a hero to delve into the minds 
of possible villains, or harmless 
victims of their own minds.  It is 
important for my students to 
understand that minds are 
mysterious and setting your 
mind to reach heroic goals 
sometimes meets with mental 
challenges.  Discovering how 
relationships affect them and 
the partnership of the mind is 

Students are engaged in the story and 
and are looking forward to the trial. 
The unit is on-track and students are 
writing and tracking qualities of our 
villain.  This unit is well-received from 
the students and they have become 
police officers, detectives, lawyers, 
and are role-playing and taking their 
identities seriously.  The unit is on 
schedule.  As students are working in 
groups, I am somewhat concerned that 
they are not studying their actual 

In reflecting on the success of the students, the 
predictions were correct.  Some students really 
studied how to speak to the jury or working in 
their roles.  The students that spent a great 
degree of time scaffolding their lessons, studying 
each segment, looking over how to present a 
mock trial were successful in their arguments and 
presentations.  Students that did not stay on-task 
or were finished way ahead of schedule did 
complete work or present well.  In further 
adjusting the success of this unit, I would view 
mock trials as a class and take notes on the roles 



vital to the success of the unit. 
The trial of the narrator is an 
interactive assignment that is 
usually a favorite among 
students and allows them to 
showcase further talents. 
Understanding legal lingo is 
interesting and engaging for 
classes and it will be important 
to determine how well the 
students can research these 
concepts, as well as the 
psychological disorder (or not) 
that plagues Walter Mitty.  The 
planning portion of this unit is 
important to choose paired 
literature and informational 
articles that are engaging, yet 
enhance the knowledge of the 
students in legal and 
psychological areas of 
knowledge.  Vocabulary will be 
important during this unit, both 
story related and 
content/activity related.   
  

verbage to complete their tasks. Some 
groups are working very well and I am 
predicting which groups will be 
successful in their trial presentation. 

and procedures of how to successfully run a 
courtroom.  I would include more social studies 
elements, such as studying famous trials and 
why each team won that trial.  Overall, this is an 
excellent unit and a hit with students that give 
them an alternate way to showcase talents and 
abilities.  When they reflected, they wrote about if 
they would ever consider one of the positions 
that the trial offered and many discussed that a 
detective or a lawyer would be a job that may 
interest them. 

 
 
 
 
 
 
 
 



 
 
 
 
 
 


